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St. Anthony Elementary Mission Statement   
 

Our mission at St. Anthony School is to nurture intellectual curiosity through an inquiry-
based approach to learning where parents, community members and staff work in unison. 
Students will develop their personal and social skills through an international mindset in a 
peaceful, safe and bilingual environment that celebrates different learning styles. 
 

In keeping with our overall objective of raising all of our students to the highest levels of 
their capabilities and embracing the importance of lifelong learning, our aim is to have our 
students graduate from St. Anthony School and succeed as global thinkers and doers at 
the next level of their education and beyond. 
 

 

 

 
 

International Baccalaureate Mission Statement 
 

The International Baccalaureate® aims to develop inquiring, knowledgeable and caring 
young people who help to create a better and more peaceful world through intercultural 
understanding and respect. 
 

To this end the organization works with schools, governments and international 
organizations to develop challenging programmes of international education and rigorous 
assessment. 
 

These programmes encourage students across the world to become active, 
compassionate and lifelong learners who understand that other people, with their 
differences, can also be right. 
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IB Learner Profile 

 

The aim of the IB programme is to develop internationally minded people who, recognizing 
their common humanity and shared guardianship of the planet, help create a better and 
more peaceful world. 
 
IB learners strive to be: 
 
Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct inquiry and 
research and show independence in learning. They actively enjoy learning and this love of learning will 
be sustained throughout their lives. 
 
Knowledgeable They explore concepts, ideas and issues that have local and global significance. In 
so doing, they acquire in-depth knowledge and develop understanding across a broad and balanced 
range of disciplines.  
 
Thinkers They exercise initiative in applying thinking skills critically and creatively to recognize and 
approach complex problems, and make reasoned, ethical decisions.  
 
Communicators They understand and express ideas and information confidently and creatively in 
more than one language and in a variety of modes of communication. They work effectively and 
willingly in collaboration with others.  
 
Principled They act with integrity and honesty, with a strong sense of fairness, justice and respect for 
the dignity of the individual, groups and communities. They take responsibility for their own actions and 
the consequences that accompany them.  
 
Open-minded They understand and appreciate their own cultures and personal histories, and are open 
to the perspectives, values and traditions of other individuals and communities. They are accustomed to 
seeking and evaluating a range of points of view, and are willing to grow from the experience.  
 
Caring They show empathy, compassion and respect towards the needs and feelings of others. They 
have a personal commitment to service, and act to make a positive difference to the lives of others and 
to the environment.  
 
Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought, and 
have the independence of spirit to explore new roles, ideas and strategies. They are brave and 
articulate in defending their beliefs.  
 
Balanced They understand the importance of intellectual, physical and emotional balance to achieve 
personal well-being for themselves and others.  
 
Reflective They give thoughtful consideration to their own learning and experience. They are able 
to assess and understand their strengths and limitations in order to support their learning 
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Introduction to Assessment 
 
We believe that assessment is integral to the mission of St. Anthony. It is a continuous process, 
which guides teaching and learning through adherence to the requirements of both the Primary 
Years Programme (PYP) as well as provincial standards set forth by the Ministère de l’Éducation 
et de l’Enseignement supérieur (MEES). 

 
The focus of assessment in an IB Primary Years Program school is to help students develop the 
understanding of concepts, the acquisition of knowledge, the mastering of skills and the decision to 
take action. Students, parents, staff and administration must have a clear understanding of what is 
being assessed, the criteria for success and the method by which the assessment is made. Active 
involvement of both students and teachers results in meaningful and accurate assessment.  
 
Assessment information must be shared in a forthright manner with all stakeholders and used to 
evaluate student progress and/or the effectiveness of the program.  
 

Purpose of Assessment (Connection with PYP Assessment) 
 
The purpose of assessment at St. Anthony is to: 

 
1. provide timely feedback reports to students and parents on student learning  
2. ensure that teaching and learning follows and respects the IB Primary Years Programme’s 

objectives 
3. improve student learning 
 
The results of these assessments are shared with students and parents. Teachers analyze the 
body of evidence provided by assessment data to help design learning experiences for the 
student.  
 
Teachers and students also make use of assessments within PYP Units of Inquiry to analyze 
student development of unit knowledge, skills and understandings.  
 
These assessments:  
•   reflect input from students as well as staff  
•   focus on student understanding of the central idea (summative) 
•   are continuous throughout the inquiry (formative) 
•   launch the planning process  
•   provide opportunities for reflection on the process  
•   show evidence of students’ understanding and thinking  
•   allow students to express different points of view and interpretations  
•   are developmentally appropriate  
•   highlight student strengths  
•   address a range of needs and learning styles  
•   provide opportunities for differentiation         

 
Teachers use a range of methods to document student learning as a means of assessing student 
understanding.  

 



 

 5  

 

Our assessment policy at St. Anthony is currently being updated and developed to meet both the 
requirements of the IB Primary Years Programme (PYP) and the Quebec Education Plan (QEP). 
This policy will continue to evolve as we apply for authorization in October 2019 and become an 
authorized PYP elementary school in a province where inquiry takes place in two languages. 
 

The PYP Model Overview: 
 

 
 

 

   Enhanced PYP, October 2018 

 

Vision Statement:   
 
At St. Anthony School, we value the importance of stimulating learning partnerships amongst 
students, teachers, parents and the community. We believe a child's elementary school life, in a 
safe and caring environment, lays the foundation for the development of a positive attitude towards 
lifelong learning within a global mindset.  

 
All students are encouraged to aspire to high individual academic standards through our early 
immersion model in language arts, mathematics, science and technology, social studies, music, 
ethics and religious culture, drama and physical education.   
 
We believe that all students can succeed to the best of their ability by encouraging open-
mindedness, risk taking, being knowledgeable and inquisitive. By cultivating these abilities, our 
students will become caring and active learners helping create a more peaceful world by 
demonstrating intercultural understanding and respect.   
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Educational Project (2015-2020) 
 
The Ministère de l’Éducation et de l’Enseignement supérieur has mandated that all schools 
address certain areas in their respective School Success Plans. These goals are also aligned with 
the Strategic Plan of the Lester B. Pearson School Board. Within this context, there are particular 
goals that are relevant to evaluation and assessments.  
 
There are three specific indicators and targets in each of the three following strategic directions:   
 Improving Achievement 
 Ensuring Wellness 
 Strengthening Engagement 

 
Progress towards a wide range of goals within these strategic directions is measured by certain 
means of evaluation: 

 PM Benchmarks, GB+   
 prime diagnostic test   
 student individual education plan   
 varied evaluation practices   
 reflection protocols of students and teachers 
 formal student reflection at the conclusion of each IB unit, shared with parents 
 school board formative assessments 
 school board and/or MEES exams  
 providing timely feedback 
 recognition of elements of learning (formal and informal) 

 

Perspective on Assessment 
 
St. Anthony has to deliver the curriculum outlined by the MEES which is divided into general 
competencies, broad areas of learning and subject areas. For each of these elements, a set of 
competencies and clear evaluation criteria are described in the QEP (Quebec Education Program). 
According to this document, evaluation is the process whereby judgment is made on a student’s 
learning on the basis of information gathered, analyzed and interpreted for the purpose of making 
pedagogical and administrative decisions (Ministry of Education Policy on Evaluation).  
 
St. Anthony also offers the Primary Years Programme (PYP) issued from the International 
Baccalaureate (IB). Assessment is integral to all teaching and learning. It is central to the PYP goal 
of thoughtfully and effectively guiding students through the elements of learning: the acquisition of 
knowledge, the understanding of concepts, the mastering of skills and the decision to take action. 
The prime objective of assessment in the PYP is to provide feedback on the learning process 
(Making the PYP Happen, December 2009). 
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Assessment Practices 

 
Our assessment practices inform us of what students know, serve to collect and analyze data, and 
communicate about assessment. It describes the progress of the students’ learning, identifies 
areas for growth and contributes to the efficacy of the programme. 
 

Assessing: How we discover what the students know and have learned 

 
Assessment in the classroom includes:  

 
 Collecting evidence of prior knowledge following provocation using: 

o individual responses 
o anecdotal note-taking 
o observations 
o class discussions 
o technology  
o photographs 

  Conferencing:  
o peer 
o student/teacher 
o student/parent 

 Provide opportunities to reinforce or extend the learning through: 
o field trips   
o guest speakers 
o parents and community members  
o partnerships within our community and beyond 

 Using and developing rubrics to provide students with clear expectations 
 Keeping records of formative assessment such as: 

o photographs 
o quizzes 
o tests 
o reading comprehension 
o journal entry 

 Differentiation according to student needs (UDL, Google Read&Write) 
 Summative assessments: 

o common exams (MEES, board exams, grade level) 
o oral presentations (interdisciplinary, group or individual) 

 Engaging students in reflecting on their learning 
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Recording: How we collect and analyze the data 

     Making the PYP happen: A Curriculum framework for international primary education, p. 48

 
Standardized assessments are used as part of the school assessment policy to gain as much 
information as possible about the student, the PYP and the QEP. 

 

Reporting: How we communicate about assessment 
 
Reporting to parents, students and teachers occurs through: 
 
 Curriculum evening: a meeting held for parents each year at St. Anthony within the first week 
of school. They are mandatory for all classroom teachers. This form of conference is intended to 
provide an overview of the upcoming school year as well as the IB units explored Formats vary and 
may include individual classroom and/or grade-level presentations. The following topics are 
emphasized: 

o curriculum  
o class outline 
o grading  
o PYP elements  
o classroom expectations  
o communications with parents  
o schedules and routines  
o tips for student success   
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 IEP (individualized education plan) meetings are held at least once a year between parents, 
teachers and resource to discuss the students’ goals and progress, as well as any adaptations or 
modifications required for student success within the QEP and PYP curriculums. 
 
 Interim report is the first formal communication of the year between school and parents. It is 
sent home to update parents on whether their child needs improvement or has had a satisfactory 
start to the year. 
 
 Formal report cards are given out three times per year (November, March and June). This 
provides an opportunity to let parents know about their child or children’s progression with respect 
to the attributes of the learner profile.  
 
 Parent teacher interviews are scheduled in the fall and as necessary throughout the year. 
These conferences provide a setting for the teacher and parent to review a wide range of topics 
relevant to an individual student. Students may participate in the conferences at the discretion of 
the teacher and parent. These conferences address the following topics: 

o discussion of the student's academic, social, emotional, and physical status 
o a formal review of current progress, strengths and areas to improve 
o an overview of academic subjects, IB unit progress and current activities and directions  
o goal setting  

 
 Celebrations and exhibitions of learning. A variety of celebrations or exhibitions are held at 
St. Anthony throughout the school year. These events provide opportunities for students to show 
parents, other students, and the community their final projects and to reflect on their learning 
growth. They may involve a variety of formats such as open houses, fairs, demonstrations, 
attribute assemblies, formal presentations, and other creative ideas developed by students and 
their teachers. Settings may also vary and include the classroom, steam room, gymnasium and 
daycare. 
 
 Student-led conferences are formal conferences where children are involved in discussing 
their work and progress with their parents. They are of particular value because the students reflect 
on their performance, select topics or work examples for focus, and share the responsibility of 
informing parents on their progress. Students, with the support and guidance of the teacher, select 
work to be discussed based on predetermined criteria. They rely heavily on the student portfolio, 
but may also include other work examples such as classroom stations or presentations conducted 
as part of the conference. Classroom time is set aside for students to reflect on their work and 
practice their presentations. The format of student-led conferences will evolve over time as the 
students embody the learner profile attributes. 
 
 Student unit of inquiry reflection: At the end of each unit of inquiry, students complete a 
reflection on their learning during the unit. This reflection may be written, drawn and/or recorded. It 
is then placed in students’ PYP portfolios. It includes the following:  

o key learnings related to the central idea and transdisciplinary theme of the unit  
o questions and wonderings that the student had/has as a result of the unit  
o actions that the student was inspired to take and would like to take as a result of the unit  
o demonstration of specific learner profile attributes were focused on during the unit  
o application of PYP essential elements (knowledge, concepts, skills and action)  
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 Unit of inquiry communication for parents: Communication is sent home and posted on our 
school website at the beginning of each unit of inquiry to introduce the focus and aims of the unit to 
parents. This includes: 

o description of the aspects of the transdisciplinary theme the unit explores  
o the unit central idea and lines of inquiry that form the unit  
o concepts and transdisciplinary skills being focused on during the unit  
o central idea and summative assessment strategies and tools  
o learner profile attributes being focused on during unit  
o how parents can support student learning through the unit at home and at school  
o involving the community as much as possible 

 
 Student IB Reflection:  

o Learner Profile Attribute reflection: Students are encouraged to reflect continuously on 
how they and others are displaying the learner profile. Formal reporting on student 
demonstration of the learner profile is incorporated in the report card comment at the 
end of each term. 

o Approaches to learning reflection: Students will reflect continuously on the 
opportunities that occurred throughout the unit for transdisciplinary skills development. 
 

 Student portfolio is an important part of the school’s reporting procedures. It is a collection of 
evidence of student learning and progression throughout the PYP. It becomes a three-way 
communication tool between students, parents and teachers. The portfolio is shared at various 
times throughout the school year. 

 

Essential Agreements on Assessment 

 

Parent communication 

 
All teachers are expected to communicate the PYP and the Units within the Programme of Inquiry 
to the parents through: 

 
 curriculum evening at the beginning of the year 
 coordinator’s report at governing board meeting 
 PYP information evening for grade one parents (2019-2020) 
 class newsletters and/or emails 
 administrative newsletter emailed to parents 
 the school website 
 use of online platforms such as Seesaw, Class Dojo, Google Classroom.  
 open houses 
 student-led conferences (Learning in Action) 
 informal invitations (classroom and school-wide initiatives) 
 student learning samples sent home for reflection 
 student portfolios 
 programme of inquiry bulletin board 
 the learning tree 
 the PYP coordinator will provide biannual information about the PYP using a range of 

communication strategies including newsletter articles and parent workshops. 
 daily communications when necessary (agenda, phone call, email, notes, pochette 

(communication duo-tang) 
 formal student reflection at the conclusion of each IB unit shared with parents 
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Assessment 
 
Assessment objectives are planned at the start of the unit and demonstrate clear links between the 
assessment tasks and all components of the planner including the central idea and lines of inquiry, 
key concepts, teacher and student questions and learning activities. 

 
 Assessment strategies and tools are varied: pre- and post-assessment tasks, formative and 

summative assessments. 
 Assessments include peer and self-assessment  
 Students are involved in the development of some of the assessment activities and tools (e.g. 

rubrics). Students are informed of the assessment criteria if they are not involved in the 
developing the assessment activities. 

 Assessment informs and directs future learning (formative). 
 At the school level, we are working towards assessing elements of the PYP (knowledge, 

concepts, approaches to learning and action) and the learner profile. 
 Teachers are familiar with the assessment policy of the school. 

 

Student-led conferences 

 
 Students are involved in choosing what is shared with parents. 
 Students address assessing elements of the PYP (knowledge, concepts, approaches to 

learning and action) and the learner profile. Teachers meet and greet parents and roam 
around the room throughout the conference. 

 Classroom teachers and specialists collaborate to plan what is being shared. 
 Invitations to student-led conferences are electronically distributed at least two weeks prior to 

the date selected. 
 SLC dates need to be published in the school newsletter and calendar for future years. 

 

Portfolios 
 
 Each student shares their learning portfolio at the student-led conferences. 
 Portfolios provide information about the content of the unit and at least two work samples from 

each unit — one in English and one in French. 
 Following each unit of inquiry, students select samples to include in the portfolio. 
 Work samples from the specialists may be included in the portfolio.  
 Portfolios may include a range of assessments and work samples 
 Assessment samples may include peer and self-assessments  
 Reflections 

 

, 
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Appendix 1  
Evaluation and Reporting of Student Learning 2018-2019 

  
                                                                 

Subject, Competencies & Weightings 
 Types of Evaluations 

  
  

 
Projects, Reports, Presentations, Tests, 

In-class and home assignments, Learning 

and Evaluation Situations. 
 

English Language Arts 

Uses language to communicate and to learn  33% 

Reads & listens to spoken, written and media texts 33% 

Produces written and media texts 34% 

 All 3 competencies will be evaluated and reported on at the end of every term 
 Grade 4 write a LBPSB-compulsory formative exam from January 14th  to February 1st 
 Grade 6 write a MEES-compulsory exam from May 6th to May 24th worth 20% of the final mark 

French 
Types of Evaluations 

Communicates in French 33% 
  Projects, Reports, Presentations, Tests, 

In-class and home assignments, Learning 

and Evaluation Situations 

Understands oral and written texts in French  34% 

Produces oral and written texts in French 33% 

 All 3 competencies will be evaluated and reported on at the end of every term 
(except for grade 1, term – only 1 and 2) 

 Grade 4 write a LBPSB-compulsory formative exam from April 1st to April 12th 
 Grade 6 write a LBPSB-compulsory exam from April 24th to May 10th  worth 30% of 3rd term mark 
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Math 

 Cycle 
1  

Cycle 
2  

Cycle  
   3 

Types of Evaluations 

Solves a situational 

problem 20% 30% 30% 
  Tests, Quizzes, In-class and home 

assignments, Learning and Evaluation 

Situations 

Uses mathematical 

reasoning 80% 70% 70% 

  Both competencies will be evaluated and reported on at the end of every  term (except grade 1, term 1- 

only #2) 
 Grades 3 (April 8th -18th) and 5 (March 18th-29th)  write a LBPSB-compulsory formative exam 
 Grade 6 write a MEES-compulsory exam from June 10th to June 14th worth 20% of the final mark 

Physical Education & Health 
Types of Evaluations 

To perform movement skills in different physical 

activity settings.  30% 
Participation, Performances, Movements, Tests 

To interact with others in different physical activity 

settings.  40% 

To adopt a healthy, active lifestyle.  30% 

 Knowledge of different physical activities and strategies evaluated throughout the year 
 Only an overall Subject Mark will appear on each report card 

Ethics and Religious Culture 
Types of Evaluations 

Reflects on ethical questions/Dialogue  50% 
Participation, Tests, Projects, Oral 

Presentations 

Demonstrates understanding of religion/Dialogue  50% 

 Only an overall Subject Mark will appear on each report card 
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Drama 
Types of Evaluations 

To invent and interpret short scenes  70% 
Participation, Projects , Presentations 

To appreciate dramatic works  30% 

 Only an overall Subject Mark will appear on each report card 

 

Music 

 

 

Types of Evaluations 

To invent and interpret musical pieces 70% Participation, Performances, Presentations 

To appreciate musical works 30% 

 Only an overall Subject Mark will appear on each report card 

Geo., Hist. & Citizenship Cycle 
1 

Cycle 
2 

Cycle 
3 

Types of 
Evaluations 

Ability to understand different societies 

and their territories from a geographical 

and historical perspective, interpret 

changes that occur within a society and 

its territories, compare certain aspects of 

societies to appreciate their diversity. 

NA 
  

100% 
  

100% 
  

Tests, Quizzes, In-class and 

home assignments, Projects 

   The students' knowledge about each society will also be evaluated throughout the year 
   Only an overall Subject Mark will appear on each report card 
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Science & Technology 

Cycle 
1  

  Cycle 
2  

 
Cycle 
3 

 
Types of 
Evaluations 

Ability to explain or solve scientific or 

technical problems, use scientific and 

technical tools, objects and procedures, 

communicate in the language used in 

science and technology. 

NA 
  

100% 
  

100% 
  

Tests, Quizzes, In-class and 

home assignments, Projects, 

Experimental Activities 

 Knowledge of the Material World, Earth, Space and Living Things evaluated throughout year 
 Only an overall Subject Mark will appear on each report card  

 
          

Students with Special Needs 

Please note that some students with special needs are provided with an individualized program 

to meet their needs. Their programs, including the evaluation and reporting procedures, may 

differ from those described in these pages. The teachers, in collaboration with the school’s 

resource department, develop Individual Education Plans (IEPs) that outline the individualized 

programs, strategies implemented as well as resource support measures. 

  

You will receive the following official 
communications 

Interim Report On October 15th, you will receive the interim report card including comments on 

your child’s learning and behavior. 

Term 1 
Report Card 

The Term 1 Report Card will be issued on November 23rd and will count for 20% 

of the final mark for the year. 

Term 2 
Report Card 

The Term 2 Report Card will be issued on March 15th and will count for 20% of 

the final mark for the year. 

Term 3 
Report Card 

The Term 3 Report Card will be issued on June 21st  and will count for 60% of 

the final mark for the year. 
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Report Card:  How Results Are Determined 

Term 1 

20% of the 

Final Mark 

Term 2 

20% of the Final 
Mark 

   Term 3 

60% of the Final 
Mark 

  
Final Mark 

        

  
For Terms 1 and 2, the teacher enters a percentage 

mark that reflects the knowledge and 

competencies that a student has acquired - based 

on the evaluations carried out during the term 

(tests, assignments, etc.). 
  
In the case of English Language Arts, 

Mathematics and French, Second Language, a 

Subject Mark is calculated on the basis of the 

weightings assigned to the subject-specific 

competencies established by MEES (see subject 

table on the first page). 
  
  
MEES = Ministère de l’Éducation et de 

l’Enseignement supérieur 

  
For the 3rd Term, the 

teacher enters a percentage 

mark that covers the 

student’s learning for the 

term and where applicable, 

for the year as a whole, 

including any compulsory 

Board or MEES exams. 

  
 It is calculated using the 

results of the three weighted 

terms (20%, 20%, 60%) and 

the MEES exam results (if 

applicable).  
  
*The MEES exam counts for 

20% of the Final Mark in grade 

6 English Language Arts and 

Mathematics. 
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Other Report Card Information: 
  

Comments on Learning (by Subject) 
The report card will include a section for general teacher comments for each subject area.   The 

comments will deal with the student’s strengths, challenges and progress.  
  

General Competencies 
The report cards will also include comments on the following general competencies at the end of 

the third term: 
  
Grade 1  Works in a team                                                                 
Grade 2 Exercises Critical Judgement                                        
Grade 3 Organizes his/her work and communicates effectively           
                                                    
Grade 4 Works in a team and exercises critical judgement    
                                                    
Grade 5  Communicates effectively and Exercises critical judgement              

    

  

  
If there are any changes made to the above evaluation and reporting information, an updated 

version of this document will be made available.  For any more information concerning the 

evaluation of your child’s learning, please contact the school. 
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Appendix 2 

St. Anthony Evaluation Legend 

 

RATING SCALE DURING THE 
CYCLE 

 

 (To be used ALL terms except for the 

June report card in Grades 2, 4 and 6)  

END OF CYCLE: 
COMPETENCY REPORT  
 

(To be used ONLY for the June 
report card in Grades 2, 4 and 6) 

The Student Range 
% 

The Student has 
Demonstrated 

Range 
% 

Exceeds the 
requirements for the 
term  

90-100 Advanced 
competency 
development 

90-100 

Clearly meets the 
requirements for the 
term 

75-89 Thorough 
competency 
development  

75-89 

Meets the requirements 
for the term to a limited 
extent  

60-74 Acceptable 
competency 
development  

60-74 

Does not meet the 
requirements for the 
term  

50-59 Partial competency 
development 

50-59 

Is well below the 
requirements for the 
term  

49 and 
lower 

Minimal competency 
development 

49 and 
lower 
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Appendix 3 

Blank Kindergarten Interim Report Card 
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Appendix 3 cont.  
Sample Kindergarten Interim Report Card 

 

 

 

 

 

 

 

 

 

 

Student name 
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Appendix 4 
Blank Interim Report Card for Grades 1-6  
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Appendix 4 cont.  
Sample Interim Report Card for Grades 1-6  
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Appendix 5 

Blank Kindergarten Report Card 
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Appendix 5 cont. 
Blank Kindergarten Report Card 
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Appendix 5 cont. 
Sample Kindergarten Report Card 

 

 

 

Student 

name 
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Appendix 6  
Blank Report Card for Grades 1-6  
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Appendix 6 cont.
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Appendix 6 cont. 
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Appendix 6 cont. 
Sample Report Card for Grades 1-6  
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Appendix 6 cont. 
Sample Report Card for Grades 1-6  
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Appendix 6 cont. 
Sample Report Card for Grades 1-6  
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Appendix 7 

Blank Kindergarten IEP 
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Appendix 7 cont. 
Blank Kindergarten IEP 
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Appendix 7 cont. 
Sample Kindergarten IEP 

 

 

 

 

 



 

 36  

 

Appendix 8  

Blank IEP for Grades 1-6 
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Blank IEP for Grades 1-6 
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Appendix  8 cont. 
Blank IEP for Grades 1-6 
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Appendix 8 cont. 
Sample IEP for Grades 1-6 
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Appendix 9 

St. Anthony End-of-Term Reflection and Goal Setting 
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Appendix 10: 

Links to Progression of Learning and Ministry documents 

 
The Quebec Curriculum (QEP) is a constructivist child-centered curriculum. The goals and 
objectives of the QEP closely match those of the IB PYP program. Here are the links to the 
main curriculum documents and requirements of every school in Quebec: 
 

 The Quebec Education Program http://www.education.gouv.qc.ca/en/teachers/quebec-
education-program/ 
 
 

 Framework for the Evaluation of Learning 
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/ 

 

 

 Progression of Learning in Elementary School  
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/ 

 
o English Language Arts 
o French Second Language 
o French Second Language immersion 
o Mathematics 
o Science and Technology 
o Geography, History and Citizenship Education 
o Visual Arts 
o Music 
o Physical Education and Health 
o Ethics and Religious Culture 

 

http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/
http://www.education.gouv.qc.ca/en/teachers/quebec-education-program/



